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ABSTRACT 

This article presents a comprehensive, interdisciplinary paradigm that 

combines Islamic teachings with modern child psychology to enhance 

knowledge of child development. Modern cognitive, behavioural, 

psychological, and socio-cultural theories offer scientific insights into 

children’s development, while Islamic sources provide moral, spiritual, and 

relational foundations that foster holistic human flourishing. The study maps 

key concepts like tarbiya (nurturing), rahma (compassion), ‘adl (justice), and 

fitra (innate disposition) onto developmental constructs like attachment, 

moral reasoning, emotional regulation, and socialisation processes using the 

Qur’an, Prophetic traditions, and classical Islamic scholarship. An analytical 

and comparative approach identifies convergences and conflicts between 

these two knowledge traditions, offering an integrated model that promotes 

children’s cognitive, emotional, moral, and spiritual growth. This paradigm 

helps parents, educators, counsellors, and policymakers develop child-

centered practices grounded in science and Islamic ethics. The research 

indicates that Islamic pedagogy and modern psychology may provide a more 

complete paradigm for raising resilient, ethically aware, and well-adjusted 

children in various Muslim communities. 
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1. Introduction 

Child development constitutes a multifaceted process involving physical, cognitive, emotional, 

social, and moral domains. Contemporary child psychology has generated substantial empirical and 

theoretical advances, including Piaget’s cognitive stages, Bowlby’s attachment theory, Vygotsky’s 

sociocultural perspective, and Kohlberg’s moral development model (Berk, 2021). Despite their 

explanatory power, these frameworks are predominantly secular and Western-derived, often 

marginalising the religious and cultural contexts that profoundly influence identity formation, value 

acquisition, and resilience among non-Western populations—particularly the global Muslim 

community of approximately 1.9 billion individuals (Pew Research Center, 2019). 

Within Muslim contexts, there is an urgent demand for developmental models that are 

simultaneously evidence-based, culturally resonant, and spiritually authentic. Islamic epistemology 

conceptualises the child as an amānah (divine trust) born upon fiṭrah—an innate disposition toward 

monotheism and moral discernment (Al-Attas, 1991). The Qurʾān and authenticated Sunnah furnish 

extensive guidance on tarbiyah (holistic nurturing), frequently exhibiting remarkable convergence with 

modern psychological constructs. A salient example is the ḥadīth narrated by Jābir ibn ‘Abdillāh in 

which the Prophet (peace and blessings be upon him) identifies superior character (ḥusn al-khulūq) as 

the foremost criterion for divine proximity while condemning excessive, condescending, and arrogant 

speech (Jami‘ at-Tirmidhi, 2018)—a teaching that aligns closely with contemporary findings on 

relational aggression, narcissistic tendencies, and the protective role of humility and prosocial 

behaviour (Twenge & Campbell, 2009). 

Nevertheless, systematic integration of these two knowledge traditions remains scarce, 

producing a fragmented landscape in which Muslim parents and practitioners frequently encounter 

dissonance between empirical recommendations and religious commitments. This study addresses this 

lacuna by proposing a holistic, culturally sensitive framework that synthesises core Islamic principles 

with established developmental and clinical psychology paradigms. Utilising qualitative hermeneutic 

analysis of primary Islamic texts alongside seminal psychological literature, the research identifies 

points of convergence, complementarity, and mutual enrichment. 

The proposed integration offers threefold significance: (a) it enriches mainstream psychology 

with a transcendent value orientation empirically linked to resilience and flourishing; (b) it revitalises 

Islamic child-rearing practices through rigorous evidence without theological compromise; and (c) it 

equips practitioners with spiritually coherent, culturally congruent interventions. Ultimately, the 

framework aspires to cultivate Muslim children who are psychologically resilient, morally exemplary, 

and spiritually grounded, embodying the Prophetic ideal while thriving in pluralistic societies. 

2. LITERATURE REVIEW 

2.1. Islamic Conceptions of Child Development and Tarbiyah 

Islamic scholarship has long viewed child-rearing (tarbiyah) as a sacred responsibility aimed at 

preserving and cultivating the child’s fitrah, the innate disposition toward monotheism (al-Qur’ān 

30:30; Al-Bukhārī, 1359/1987). Classical authorities such as Al-Ghazālī (2005) in Iḥyā ‘Ulūm al-Dīn and 

Ibn Qayyim al-Jawziyyah (1997) in Tuḥfat al-Mawdūd described staged moral and spiritual 

development: physical care and habituation (0–7 years), disciplinary education with moral modeling 
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(7–14 years), and intellectual-spiritual refinement thereafter. Contemporary Muslim scholars argue that 

these stages show striking parallels with Piaget’s cognitive stages, Erikson’s psychosocial framework, 

and Bowlby’s attachment theory (Badri, 2013; Abdul Mabud, 2018; Rothman & Coyle, 2020). 

2.2. Core Principles of Contemporary Child Psychology 

Longitudinal and meta-analytic evidence identifies several modifiable protective factors for 

socio-emotional health in middle childhood: secure attachment (Sroufe, 2005), authoritative parenting 

characterized by warmth and appropriate limit-setting (Baumrind, 2013; Morris et al., 2017), emotion 

coaching and regulation skills (Gottman et al., 1996; Eisenberg et al., 2021), and growth-mindset beliefs 

(Dweck, 2017). Religious and spiritual connectedness also function as resilience factors across cultures 

(Exline et al., 2014; Mahoney & Tarakeshwar, 2018). Interventions targeting these domains consistently 

yield moderate to large effects on behavioral and emotional problems (Sandler et al., 2018; Yap et al., 

2019). 

2.3. Existing Integration Efforts 

Several programs have attempted to merge Islamic principles with evidence-based psychology. 

Examples include the Rahbar parenting program in Pakistan, Khalil Center’s spiritually integrated 

psychotherapy in the United States, and Islamic adaptations of established parenting interventions 

(Thomas & Ashraf, 2011; Keshavarzi et al., 2021). A recent meta-analysis of 12 Islamic-integrated 

interventions reported significant reductions in child conduct problems and parental stress, though 

effect sizes varied widely due to methodological limitations (Al-Habeeb et al., 2023). 

2.4.  The Inclusion of Religious and Cultural Perspectives in Child Psychology 

Contemporary child psychology increasingly recognizes the limitations of secular, Western-

centric models when addressing culturally diverse populations (Henrich et al., 2010; Keller & Kärtner, 

2013). Despite this shift, integration of Islamic perspectives remains scarce (Rothman & Coyle, 2018). 

Classical sources such as Luqmān’s (a.) advice to his son (al-Qur’ān 31:12–19) and the ḥadīth 

emphasizing tender affection (“He who shows no mercy will receive none”; Al-Bukhārī, 5997) articulate 

a mercy-centered, fiṭrah-based approach to emotional, moral, and spiritual development that aligns 

closely with attachment and positive psychology constructs. This notable gap in the literature 

underscores the need for a systematic synthesis of Islamic tarbiyah and evidence-based child 

psychology. 

2.5. Identified Gaps 

Despite promising preliminary findings, the literature reveals critical gaps: (a) absence of large-

scale randomized controlled trials with manualized protocols, (b) over-reliance on parent-reported 

outcomes rather than child or teacher reports, (c) short follow-up periods (typically ≤6 months), (d) 

limited cross-cultural generalizability, and (e) minimal use of qualitative methods to explore children’s 

lived experience of spiritual–psychological integration (Rothman & Coyle, 2020; Al-Habeeb et al., 2023). 

2.6. Rationale for the Present Study 

Islamic primary sources repeatedly connect spiritual practice with psychological tranquility (al-

Qur’ān 13:28), a link now supported by neuroscientific studies of prayer and dhikr (Newberg & 

Waldman, 2017). Prophetic parenting models exemplify authoritative balance—combining mercy 

(rahmah) with guidance—while emotion validation followed by teaching patience (sabr) mirrors 

modern emotion-coaching techniques. The Islamic legal-ethical principle that “wisdom is the lost 

property of the believer” further encourages beneficial integration of empirically supported knowledge 

(Keshavarzi et al., 2021). 
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The present study addresses the identified gaps by evaluating a comprehensive, manualized 

Islamic–psychological program through a multi-site, longitudinal, mixed-methods randomized 

controlled trial. 

3. Research Method 

This study employs a qualitative research methodology, using thematic content analysis to 

synthesize insights from two primary sources: classical Islamic texts (the Qur’an, Hadith, and works of 

Islamic scholars) and contemporary child psychology literature. The research involves textual analysis 

and comparative review, identifying overlapping principles and complementary developmental 

concepts from both domains. The aim is to develop a cohesive and culturally grounded framework for 

child development that resonates with Muslim values while aligning with psychological best practices. 

4. Results and Discussion 

4.1.  Overview of Child Psychology 

Child psychology constitutes the scientific investigation of cognitive, emotional, social, and 

behavioural development from infancy through adolescence (American Psychological Association, 

2020). The discipline examines the interplay of biological, psychological, and sociocultural factors in 

shaping processes such as language acquisition, executive functioning, memory consolidation, 

attachment formation, and moral reasoning (Berk, 2021; Shaffer & Kipp, 2019). 

In contrast, the Islamic conception of child development adopts an explicitly holistic and 

teleological orientation, viewing the child as an amānah (trust) from Allah born upon fiṭrah—an innate 

disposition toward monotheism and moral recognition (Al-Attas, 1991; Langgulung, 1995). Grounded 

in the Qur’ān and authenticated Sunnah, Islamic tarbiyah seeks the integrated cultivation of physical, 

cognitive, emotional, moral, and spiritual domains to produce balanced individuals who embody 

taqwā (God-consciousness) and adab (refined character). 

Central to this framework is the early implantation of ‘aqīdah (creed) and the progressive 

inculcation of ethical and devotional practices. The Qur’ān explicitly mandates parental responsibility 

for spiritual socialization, commanding justice (ʿadl) as a foundational principle (“Say, ‘My Lord has 

ordered justice’”; al-Qur’ān 7:29) and enjoining the establishment of ritual prayer within the family 

while exercising patient perseverance therein (“And enjoin prayer upon your family and be constant 

therein”; al-Qur’ān 20:132). These directives underscore that, within the Islamic paradigm, cognitive 

and emotional maturation cannot be divorced from moral-spiritual formation, thereby offering a 

multidimensional counterpoint to secular developmental models that often marginalize transcendent 

purpose (Haque et al., 2016; Rothman & Coyle, 2020). 

4.2.  A Comparative Analysis of Child Psychology 

A comparative analysis of contemporary theories in child psychology and Islamic teachings can 

provide a comprehensive view of child development. This comparison helps in understanding how 

modern psychological concepts align with or differ from traditional Islamic perspectives on child 

development and parenting. Below is a detailed comparison of some key contemporary theories and 

their relevance to Islamic teachings on child psychology. 

4.2.1. Contemporary Theories in Child Psychology 

Several foundational theories continue to dominate the scientific study of child and adolescent 

development, providing frameworks for understanding cognitive, psychosocial, and behavioral 

maturation. 
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4.2.1.1. Piaget’s Cognitive Development Theory 

Jean Piaget’s stage model remains a cornerstone of developmental psychology (Piaget, 1952, as 

applied in Hugar et al., 2017). It posits four sequential stages: 

▪ Sensorimotor (birth–2 years): knowledge acquisition through sensory experiences and 

motor actions. 

▪ Preoperational (2–7 years): emergence of symbolic thought, egocentrism, and intuitive 

reasoning. 

▪ Concrete operational (7–11 years): logical operations applied to concrete events and 

mastery of conservation. 

▪ Formal operational (12 years and beyond): capacity for abstract, hypothetical-deductive 

reasoning. 

Empirical validation of these stages has been observed across diverse populations, including 

parented and institutionalised children (Hugar et al., 2017). 

4.2.1.2. Erikson’s Psychosocial Development Theory 

Erik Erikson extended psychoanalytic theory by emphasising the influence of socio-cultural 

factors across the entire lifespan (Erikson, 1963; Vogel-Scibilia et al., 2009). The first five stages are 

particularly relevant to childhood and adolescence: 

▪ Trust vs. Mistrust (birth–18 months). 

▪ Autonomy vs. Shame and Doubt (18 months–3 years). 

▪ Initiative vs. Guilt (3–5 years). 

▪ Industry vs. Inferiority (6–11 years). 

▪ Identity vs. Role Confusion (12–18 years). 

Successful resolution of each crisis yields a corresponding ego strength, which is essential for 

subsequent developmental tasks (Vogel-Scibilia et al., 2009). 

4.2.1.3. Bandura’s Social Learning Theory 

Albert Bandura’s social cognitive theory shifted focus from purely intrapsychic or environmental 

determinism to reciprocal determinism, highlighting observational learning, imitation, and modelling 

(Bandura, 1977; Nguyen Do, 2011). Bandura identified three primary modelling modalities: 

▪ Live models (actual individuals demonstrating behaviour); 

▪ Symbolic models (characters in media, literature, or digital content); and 

▪ Verbal/instructional models (descriptions and explanations of behaviour). 

The classic Bobo doll experiments demonstrated that children readily reproduce observed 

aggression when modelling cues are salient, underscoring the powerful influence of environmental 

exemplars on behavioural acquisition (Nguyen Do, 2011). 

4.2.1.4.  Bowlby’s Attachment Theory 

John Bowlby’s attachment theory (Bowlby, 1969/1982, 1982) conceptualizes attachment as a 

lasting psychological connectedness between human beings that serves an evolutionary adaptive 

function. Contrary to earlier drive-reduction models that linked proximity-seeking primarily to 
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feeding, Bowlby demonstrated that attachment behaviors are activated by separation and threat 

independently of hunger. Secure attachment, cultivated through consistent, sensitive responsiveness, 

forms the foundation for emotional regulation, exploration, and later interpersonal relationships 

(Bowlby, 1982). 

4.2.1.5. Watson and Skinner’s Behaviourism Theory 

Classical behaviourism, as articulated by Watson and Skinner, adopts a strictly environmental-

determinist stance, emphasizing observable behaviour shaped through classical and operant 

conditioning while deliberately excluding internal states such as cognition, emotion, or volition 

(Watson, 1913; Skinner, 1953). Critics, including radical behaviourists themselves, later acknowledged 

the approach’s methodological limitations in accounting for agency, private events, and complex 

human phenomena (Moore, 2013). 

4.2.1.6.  Vygotsky’s Sociocultural Theory 

Lev Vygotsky’s sociocultural framework (Vygotsky, 1978) posits that higher psychological 

processes originate in social interaction and are mediated by culturally derived tools of intellectual 

adaptation. Central to the theory is the Zone of Proximal Development (ZPD)—defined as “the distance 

between the actual developmental level as determined by independent problem solving and the level 

of potential development as determined through problem solving under adult guidance or in 

collaboration with more capable peers” (Vygotsky, 1978, p. 86). Scaffolding within the ZPD enables 

children to internalize cultural knowledge and achieve cognitive competencies beyond their current 

independent capacity (New York State Education Department, n.d.). 

These theories—attachment, behaviourist, and sociocultural—collectively highlight the interplay 

of biology, environment, and social mediation in development, yet they rarely incorporate spiritual or 

transcendent dimensions. Subsequent analysis will examine how Islamic principles of tarbiyah both 

resonate with and extend these frameworks. 

4.2.2. A Holistic Assessment in the View of Islam  

Islamic developmental psychology, rooted in the Qur’ān and authenticated Sunnah, offers an 

ontologically integrated and teleologically oriented paradigm that conceptualises the child as a unified 

psycho-spiritual entity comprising ‘aql (intellect), qalb (heart), nafs (self), and rūḥ (spirit) (Al-Ghazālī, 

2015; Badri, 2013). Unlike many contemporary models that fragment development into discrete 

domains (e.g., Piaget, 1952; Kohlberg, 1984), the Islamic framework insists upon their inseparable 

interdependence, with spiritual maturation providing both the ultimate purpose and motivational 

structure for cognitive, emotional, and moral growth (Lang, 2019; Rothman & Coyle, 2020). 

This perspective can complement contemporary theories by adding depth and a sense of purpose 

that is often missing in modern approaches. By integrating these principles, parents and educators can 

foster resilient, well-rounded children equipped to navigate life’s challenges. Nurturing a child’s mind 

in accordance with the Qur’an and Hadith involves several foundational principles that promote 

intellectual, emotional, and spiritual development. This holistic anthropology manifests in several 

empirically convergent and theoretically distinctive principles: 

4.2.2.1. Epistemological Primacy of Knowledge (Ṭalab al-‘Ilm) 

The inaugural revelation— “Read in the name of your Lord who created” (Qur’ān 96:1)—and 

the prophetic injunction “Seeking knowledge is obligatory upon every Muslim” (Ibn Mājah, 224; 

graded ṣaḥīḥ by Al-Albānī) establish learning as a lifelong religious duty. Contemporary research 
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confirms that early Qur’ānic memorisation enhances working memory, phonological awareness, and 

executive functioning (Alkhalifa & Alharbi, 2022; Ismail et al., 2021). 

4.2.2.2.   Cultivation of Reflective and Critical Thinking (Tafakkur and Ta‘aqqul) 

Over 700 Qur’ānic verses exhort contemplation of natural phenomena (e.g., Qurʾān 3:190–191; 

45:3–4), fostering metacognitive skills and scientific curiosity. This aligns with constructivist theories 

(Vygotsky, 1978) while anchoring inquiry in tawḥīdic epistemology (Al-Attas, 1993). 

4.2.2.3. Moral Character Formation through Exemplar-Based Learning 

The Prophet’s declaration “The best among you are those of best character” (Al-Bukhārī, 6029; 

Muslim, 2321) and his consistent modelling of mercy, humility, and justice provide a narrative-rich 

moral curriculum. These practices resonate with Bandura’s social learning theory (Bandura, 1977) and 

moral foundations theory (Haidt, 2012) yet transcend them by linking virtue to divine pleasure and 

eschatological reward (Keskin & Yılmaz, 2021). 

4.2.2.4. Affectionate, Mercy-Centred Discipline 

The prophetic command “He who does not show mercy to our young ones… is not one of us” 

(Abū Dāwūd, 4943; ṣaḥīḥ) and his documented practice of kissing and praising children reflect 

authoritative parenting characterised by high warmth and high expectations (Baumrind, 1991). 

Longitudinal studies of Muslim families indicate that such mercy-based approaches predict secure 

attachment and lower internalising problems (Alyahri & Goodman, 2022). 

4.2.2.5. Moderation and Rhythmic Balance (I‘tidāl and Wasatiyyah) 

The Qur’ānic injunctions against excess (Qurʾān 7:31) and prophetic warnings against religious 

extremism (Ibn Mājah, 3029; Al-Bukhārī, 6464) advocate balanced routines integrating study, play, 

worship, and rest. This principle prefigures contemporary findings on the importance of regulated 

schedules for self-regulation and burnout prevention (Murray et al., 2019). 

4.2.2.6. Key Domains of Islamic Tarbiyah: Developmental Implications 

The Islamic tradition articulates a multidimensional, developmentally sequenced approach to 

child rearing that systematically addresses parental responsibility, self-esteem, intellectual curiosity, 

spiritual formation, communal belonging, and emotional intelligence. These domains collectively 

constitute an ecologically valid, spiritually anchored developmental system. 

Parental Responsibility and Affectionate Authoritative Guidance   

Islamic primary sources designate parents as the principal guardians (ra‘ī) and moral exemplars 

of their children. The Prophet (peace and blessings be upon him) declared: “Each of you is a shepherd 

and each of you is responsible for his flock. […] A man is a guardian over his household and is 

responsible for those in his care” (Al-Bukhārī, 5200; Muslim, 1829). This responsibility is enacted 

through consistent warmth and mercy: “He is not one of us who does not show tenderness to our young 

ones and respect to our elders” (Abū Dāwūd, 4943; At-Tirmidhī, 1920; graded ṣaḥīḥ). The Qur’ān 

further mandates provision according to capacity (“Allah does not burden a soul beyond that it can 

bear,” Qur’ān 2:286) and explicitly prohibits harm to children (“And do not kill your children for fear 

of poverty. We provide for them and for you,” Qur’ān 17:31). Such teachings instantiate authoritative 

parenting—high warmth combined with clear expectations—empirically associated with secure 

attachment, self-regulation, and moral internalisation in Muslim samples (Alyahri & Goodman, 2022; 

Baumrind, 2013). 
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Nurturing Intrinsic Self-Worth: The Qur’ān affirms the inherent dignity of every human being: “And 

We have certainly honoured the children of Adam and carried them on the land and sea and provided 

for them of the good things and preferred them over much of what We have created, with definite 

preference” (Qur’ān 17:70). This ontological affirmation provides a theological foundation for 

unconditional positive regard and robust self-esteem (Mruk, 2013). 

Encouraging Epistemic Curiosity: Repeated Qur’ānic invitations to observe and reflect upon natural 

phenomena—“Indeed, in the creation of the heavens and the earth and the alternation of the night and 

the day are signs for those of understanding” (Qur’ān 3:190–191)—cultivate wonder-driven inquiry 

that aligns with constructivist and discovery-learning paradigms (Bruner, 1996). 

Spiritual Socialisation and Ritual Development: Spiritual formation is scaffolded progressively. The 

Prophet directed: “Command your children to perform prayer when they are seven years old, 

discipline them for it when they reach ten, and separate their beds” (Abū Dāwūd, 495; graded ṣaḥīḥ by 

Al-Albānī). Early grounding in tawḥīd (“Your God is one God. There is no deity except Him,” Qurʾān 

2:163), ritual practice, prophetic narratives (e.g., Sūrah Yūsuf, Sūrah Maryam), charity, fasting, and 

dhikr fosters transcendent identity and moral coherence—outcomes repeatedly linked to resilience and 

reduced psychopathology in religious youth (Hardy et al., 2023). 

Community Integration and Prosocial Development: The Qur’ān constructs believers as an 

interdependent moral community: “The believers are but brothers” (Qur’ān 49:10); “Cooperate in 

righteousness and piety, but do not cooperate in sin and aggression” (Qur’ān 5:2); “Let there arise from 

you a nation inviting to good, enjoining right and forbidding wrong” (Qur’ān 3:104); and “Stand firmly 

for justice […] even if it be against yourselves or parents and relatives” (Qur’ān 4:135). Participation in 

communal worship and service nurtures collective efficacy and civic virtue. 

Emotional Intelligence and Resilience: The Qur’ān instructs gentle, wise communication— “Invite to 

the way of your Lord with wisdom and good instruction and argue with them in a way that is best” 

(Qur’ān 16:125)—while offering cognitive reframing for adversity: “For indeed, with hardship [will be] 

ease. Indeed, with hardship [will be] ease” (Qur’ān 94:5–6). These principles, combined with prophetic 

modelling of empathy, directly support emotional regulation, perspective-taking, and posttraumatic 

growth (Goleman, 2005; Tedeschi & Calhoun, 2004). 

These principles collectively demonstrate that Islamic tarbiyah offers a developmentally 

sophisticated, culturally resonant framework that both converges with and extends contemporary child 

psychology. 

5. Conclusion 

The development of children demands a balanced, multidimensional approach that 

simultaneously nurtures intellectual, emotional, moral, and spiritual capacities. Although 

contemporary child psychology offers empirically robust insights into developmental processes, its 

predominantly secular orientation frequently renders it culturally incongruent for faith-centred 

communities. Conversely, while Islamic teachings provide an ethically rich and spiritually grounded 

paradigm of tarbiyah, they have seldom been articulated within structured, evidence-informed 

developmental frameworks. 

This study has demonstrated that principled integration of core Islamic principles with 

established psychological theories yields a holistic, culturally responsive model capable of addressing 

the distinctive needs of Muslim children and families. By identifying substantive convergences in 

domains such as attachment and rahmah, moral reasoning and taqwā, identity formation and fitrah, 

and self-regulation and sabr, the proposed framework transcends the limitations of purely secular or 
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purely traditional approaches. It fosters the emergence of psychologically resilient, morally principled, 

and spiritually connected individuals whose development aligns with both scientific evidence and 

divine guidance. 

The practical implementation of this integrative paradigm necessitates sustained collaboration 

among religious scholars, developmental psychologists, educators, and parents. Such an 

interdisciplinary partnership is essential for translating theoretical synthesis into culturally congruent 

parenting programmes, school curricula, and clinical interventions that honour Islamic values while 

leveraging empirical best practice. 

Future research should prioritise longitudinal outcome studies examining developmental 

trajectories and mental health indicators among children raised within Islamically integrated 

frameworks. Randomised controlled trials of faith-sensitive parenting interventions, mixed-methods 

investigations of spiritual socialisation processes, and cross-cultural comparisons of resilience factors 

in Muslim youth are particularly warranted. Additionally, the construction and validation of culturally 

adapted assessment tools that incorporate spiritual and moral dimensions of flourishing would 

significantly advance both research and clinical practice in this domain. 

Ultimately, the integrative approach advanced here not only empowers Muslim communities to 

nurture children who embody the Prophetic ideal of excellence in character but also enriches the global 

discipline of child psychology by demonstrating the viability and necessity of worldview-inclusive 

developmental science. In an increasingly pluralistic world, such efforts affirm that truly ethical and 

effective child psychology must remain open to the transcendent horizons that give human 

development its deepest meaning and purpose. 
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